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Introduction

— IF oNLY Ib Ra\/xsab.'

Although she’d never know it,
she was having an existential experience

This guide is designed to help you to work effectively on your own as
you prepare for the AQA (Specification A) exams in GCSE English and
GCSE English Literature. It will not replace the work that you do in
school with your English teacher, but it will help you to revise what you
have learned during the GCSE course.

It will also help you to structure your revision and make the most
efficient use of your time as you prepare for the exams. The activities are
designed to help you to feel more confident about tackling the exams.
They do this by helping you to see what you already know, and showing
you how to make the best use of this knowledge.
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What advice does the guide give?

The guide gives advice on:

e what the examiners are looking for

e revising and preparing for each section of the exams
e practising planning and writing exam answers

e reading exam papers and understanding exactly what the questions
are asking for

e planning and organising your time in the exams

* quoting effectively

e using technical terms effectively

e developing reading skills.

The guide starts with general advice, and there is then a separate section
on each part of the English and English Literature exams.

There is also a guide to technical terms that you may find useful
(see Chapter 8, page 87).

How can you use the guide?
\\l The guide suggests activities that will help you to revise and prepare

vi

for the exam. These are shown by this icon.

Some of the activities do not ask you to write much at all - just to think,
to mark texts (where you are allowed to) and, perhaps, make a few
notes. These will give you confidence that you do have things to write.

Some suggest very short pieces of writing, which will help you to write
quickly and concisely, putting complicated ideas into a few words. This
is a very important skill in the exam.

There are also some suggestions for longer pieces of writing to do - very
useful if you have the time.
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Many of the activities in

the guide would also be
suitable for you to work on
with a friend, or in a group
of friends. The discussion
involved in sorting out your
ideas will be very helpful.
However, you should practise
writing on your own, too.

Some of the activities are divided into easy, less easy and hard. You

might want to start with the easy activities, and work your way through,
or you may decide to start with the less easy or hard activities. You might
want to ask your teacher to suggest which activities are best for you. The

activities are shown by these icons:

ey < [ ~
Easy Less easy Hard
—Q

The exam papers

AQA GCSE English (Specification A) Paper 1

Section A: Reading (One hour)

You will have to read and answer questions on some non-fiction and
media texts that you have not seen before (see Chapter 2, page 9).

Section B: Writing to argue, persuade or advise (45 minutes)
You will have to do a piece of writing which does one or more of these
things and which may be connected to the texts in Section A (see
Chapter 3, page 24).

AQA GCSE English (Specification A) Paper 2

Section A: Reading (45 minutes)

You will have to write about the ‘Poems from different cultures and
traditions’ you have studied in Section 1 of the AQA Anthology (see
Chapter S, page 48).

vii
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Section B: Writing to inform, explain or describe (45 minutes)
You will have to do a piece of writing which does one or more of these
things (see Chapter 4, page 38).

AQA GCSE English Literature (Specification A)

Section A: Post-1914 Prose (45 minutes)
You will have to write about the novel or the short stories that you have
studied (see Chapters 6 and 7, pages 61 and 74).

Section B: Pre-1914 and Post-1914 Poetry (one hour)

You will have to write about the poems in Section 2 of the Anthology
(English Literature) (see Chapter S, page 48).
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1 General advice
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The main sections of this chapter are:
* Looking back over your GCSE work
® Practising planning and writing

e The exam papers

® Reading exam questions

* Quoting.
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Looking back over your GCSE work

Spend some time getting all your notes and other work into order,
if you have not already done so.

Look back over the pieces of writing that you have done during the
course, especially:
e Year 10 and 11 assignments
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® exam practices
e mock exam answers.

Look at how your writing has developed. Look at the comments
from your teacher.

You could make some quick notes on the following things:

* Working in exam conditions - What have you learned about
what you need to improve in this? For example, do you read the
questions carefully? Do you plan effectively? Do you spend the
right amount of time on each question? There is lots of advice
on this later in the guide.

® Aspects of your writing - What do you need to improve about
the way that you write in exams? This includes all writing -
about the Anthology, unseen texts, literature texts and different
kinds of original writing.

¢ Technical accuracy - Marks are given - and lost - in the
exam for technical accuracy (spelling and punctuation) and
presentation (including handwriting). What, exactly, do you
need to improve?

He did not recall a single worksheet,
but he recognised the gum
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Practising planning and writing

Planning

One very effective way of revising is to practise planning exam
answers. Your teacher will give you sample questions to work on.

The plan you write might take the form of a flow diagram, showing
the order of the points you will make. It might be a quick note

of events to refer to, or pages of a novel to find quotations on. It
might be a spider diagram, showing which examples or points you
will refer to in each section of your essay. If you practise, you will
find a method that works for you. This is an example of a useful,
quick plan for an exam answer about symbolic objects in Lord of
the Flies:

Which ol?')ects
/ How Ehey are associaked wikh

Brief inkroduckion / particular charackers

T How Ehey mean different tln'u\gs

to different charackers, ond ol
different kimes

The conch « Prockical uses

J/ + Whok khey represent

y * How Ehis changes
P"SSB ) 8\05525

* How charockers reloke Lo Ehem

\L * How E,he:) reloke ko khe mar\i.r\as
The €ir ond messoges of Ehe whole book
Lre

\L / C\othi.v\a/ badges
Symbolism on
the final poages Weopons

NS
J, \\ Glosses \ Revoter

Spears — Skick

— Cruiser

Brief summary of Ehe
tmportonce of symbolism
in Ehe novel
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When practising, you could spend a long time planning
carefully and thinking hard about what to include
in your essay. However, you could just give
yourself a few minutes, as though you
are in the actual exam. That way,
you can do several practice plans
in a short time.

Writing

Practising writing parts of answers,

or whole answers, is very valuable. You

might even persuade your teacher to mark
one or two.

e [t is useful to practise writing just
the beginnings of answers. Start with a
quick plan and then write just the opening
paragraph. You could take your time over this,
thinking through how to make your opening as
effective as possible. Alternatively, give yourself five minutes to
practise writing under
pressure.

e It is also very useful to
practise whole timed
answers: ask your
teacher to give you some
examples of questions.
Give yourself exactly
the amount of time you
would have in the exam.
Check that you know
what this is. Start by
making a quick plan or
use one of the opening
paragraphs that you
have written.

“Could you just mark these...”
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® As you are revising, try putting key ideas into words. For
example, you might have an idea about a character, or an idea
about what a writer is saying: experiment with expressing this
idea in one short paragraph. Could you put it more clearly?
Could you weave in a quotation?

___—  Bwy
Joack Unreqter\'ma
\ e

WQ}_.) he l\ooks

From his firsk oppearance, Jack is
associaked wikh death and evil.

l

His “kally, Ehin and bony” body is skeletal
- an image of deakh — and his “F\ood:_'u\a
clook” (s reminiscent of a vampire.

e Pick out an important phrase or sentence from a text you
are revising. Try writing a sentence or two to explain the
significance of this quotation: again, experiment with ways to
make your explanation as clear as possible. Look at how this
has been done in the example above.
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The exam papers

To be well prepared, you need to know certain facts about the

papers before you go into the exam room. These will include:

e how long each paper lasts

e how long you are expected to spend on each question

e what type of questions to expect on each paper and in each
section (some are worth more marks than others)
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e what particular skills each question is asking you to use

e whether you will need to write anything in rough and how long
you should spend doing this

e what prepared texts you will be writing about and in
which questions.

“But I hardly know you...”
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Reading exam questions

The most important part of being successful in an exam is what
might seem to be the simplest - answering what the question is
asking. It is possible in the stress of exam conditions to misread or
misunderstand the questions, but, with care, you can avoid

this altogether.

As he raced to finish his second essay;,
he spotted the word OR...

Chapter 9 (page 109) contains sample questions, annotated with
advice and explanations of key words. Look through them carefully
- but remember that the questions may not be exactly like these, as
the way they are presented can change from year to year.

Some of the questions have bullet points, which are designed to
help you think more deeply about what the question is asking for.

They also break the question down into smaller parts, to help you
to structure your answer.

Read the advice about bullet points in Chapter 8 (page 92).
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Quoting

Using quotations well is a very effective way of improving your
grades. It is important that you are confident about doing this.

There is advice in each chapter about making the best use of
quotations for each section of the exam papers.
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Reading unseen non-
fiction and media texts

In Section A of English Paper 1, you will have to read
and write about non-fiction and media texts that you have
not seen before. There will be at least two texts. These
might include newspaper or magazine articles, leaflets or
advertisements, for example.

You will have prepared for and practised this in class. This
chapter offers:

® advice about how to tackle the exam

e some ideas about what you should revise

e some suggestions for how you can do some more

preparation on your own.
MAKes 16 LIGHT
AND FLUFFY BuUNS ©
°°

She was beginning to question whether this
wasn’t a work of fiction after all. ..
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—e

CO | What the examiners are looking for

The following phrases

may appear on the exam

paper. You are being
asked to:

These phrases mean you
need to show that
you can:

...distinguish between fact
and opinion.

...tell the difference between fact

and opinion.

...evaluate how information
is presented.

...comment on how effectively
the writer has presented ideas
and information.

...follow an argument,
identifying implications
and inconsistencies.

...follow a writer’s argument.

...recognise ideas in a text
which are not stated directly.

...spot weaknesses in an
argument (see page 16).

...select material appropriate
to purpose.

...refer to and quote details
in texts, which support
your ideas.

...collate material from
different sources.

...find and quote details from
more than one text.

...make cross-references.

...compare texts, and how they
have been written.

...read items as media texts.

...write confidently
about images, layout and
presentation (see page 17).
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% Tackling the exam paper

Reading the paper
This section tests your skills as a reader. When you open the paper
you will find two or three non-fiction and media texts, which you
will have to read and answer questions on.

It is very important that you read the questions before you read
the texts. It would be a waste of time to read the texts first: you
should be looking for particular ideas, features and information
while you read.

Your first reading of the texts should be detailed. Use a pen, pencil
or highlighter to mark useful points. You might:

e put a line in the margin next to a significant paragraph
or sentence

e underline important phrases, or circle key words
e write words and phrases in the margin.

As you read, keep an eye on the questions. What do you need to
look for?
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For example:

Poun and

alikeration — 1 A Picture of Sorect oeent
Purrfection! o oo

This tiny little bundle may
(1;0}01( perf%m?h‘e\
Alliterak Lo brute who(binned him, he was )
Foerasten ¢byiously nothing(bit ablirden. Emokive

Last year alone, there were over
three hundred cases reported to the
—

|

Statkistics

W

Chapter 9 (page 109) offers examples of questions, together
with advice.

Timing
This section will be divided into several questions. It is very
important that you look at how many marks there are for each. You
should spend the most time, and write the most, on the question
worth the highest number of marks.
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Planning
For the longer questions, the examiners will be looking for evidence
that you have put your ideas into order before starting to write.
Make a quick list of points or a diagram of your ideas: do not just
launch into the writing. For example, if you are comparing two texts,
you might quickly make two lists - of similarities and of differences.
The examiner will give marks for ideas shown in the plan, even if
you do not have time to include them in your answer.

Writing in your own words
Even if you are asked to list points, you should put these in your
own words as far as possible. To show that you understand what
you have found, you may need to explain it.
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Referring back to the texts
You will, of course, have to look back at the texts as you write your
answers - to find information and examples, and to choose words
and phrases to quote. You will not have time to reread the texts
word for word. Your markings will help, but you will need to skim
and scan the text, looking for key words and topics.

This kind of reading is not about reading individual words, one
after the other. It is about looking at large chunks of text, and
spotting particular words or ideas in them. You need to get used
to looking at a whole page at a time. This involves moving your
eyes quickly down the page, stopping at three or four points, and
looking for key words or phrases.

Practise this with a magazine or newspaper article. Read it once,
<Y then skim through it quickly looking for all the references to a
particular person, place, or idea.

Checking and correcting
Leave yourself time to check your answers at the end.
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7
Checklists of ideas

2
"
: The lists below are all ideas that you should be familiar with.
a You will need them when you are answering questions on the
] texts, writing about how effective they are, and especially when
= you are comparing texts with each other. Tick the ones you are
g confident about:
<
2 Language
o [J ambiguity [] register
g [] assertion [] repetition
= [J audience [J representation
g [J caption [] rhetorical questions
Z [J emotive language [J sentence lengths
,_,Z_l [J fact [] slogan
7 [] genre [] stereotype
g [] headline [] structure
U] [] imperative [ symbolic
E [J narrative [] tone
5 [J opinion [] viewpoint
[ [J persuasive language L] voice
N [J] puns
Layout and presentation

[] bold type [ headline

[] border [ italic type

[J bullet points [J justification

[J caption ] logo

[J colour/black and white [ mast-head

[] columns [] pictures

[J cross-heads [J symbol

[] frame [J text wrapping

O

font type and font size
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background/foreground
camera angle
camera distance

centre/margin
colour/black and white

cropping
emotive
frame
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Ooood

Oooo

\Web sites and electronic texts

OOoooog

There are lots of other features of language, that you are used to

animation
banner
button
frames
graphic
hypertext

OooooOoon

left/right

lighting

medium (photograph/
cartoon/drawing)
mise-en-scene
posture/expression/
body language
reading path
symbolism

viewpoint

icons

link

logo
menu

text
thumbnail

finding in poetry and stories but which might be in these texts
as well. For example, imagery, metaphor, simile, alliteration,
personification, onomatopoeia and so on. You will find
explanations for many of these terms in Chapter 8.
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7
gcgjj Following an argument

In this section, you will be asked to follow a writer’s argument.
This will involve showing that you understand the points being
made, and the ways in which the writer is making them.

When revising for this section, look at some examples of
argumentative writing.

Can you identify the writer’s argument? This means understanding;:
e the points they are making

e the reasons they are giving

e how these ideas have been put into a particular order.

Can you analyse the writer’s technique? This means understanding
how they are using:

® reasoning

e facts and statistics

® opinion

e other persuasive techniques (see page 31).

Can you evaluate the argument? This means saying how effective

you think it is and why. How persuasive do you find the argument?
Look for any weaknesses, such as:
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* assertions without evidence

e contradictions

e only using facts and statistics which suit the argument
e faulty logic.

Fact and opinion
When following a writer’s argument, or if you are asked to find
particular information or ideas in a text, then it is essential that you
can tell the difference between fact and opinion. (See Chapter 8,
pages 95 and 100.)
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Images, layout and presentation
In this section, you will be asked to write not only about the words
in the texts, but the way they are presented on the page, and the
way the page is laid out and the images chosen. When revising,
look at examples of texts in which these things are important
- magazine pages, leaflets or advertisements, for example.

Can you explain:

e how the layout and images make the messages or meanings in
the text clearer or stronger?

e how they work together with (or against) the words?

e why particular images have been chosen, and the effects they
are meant to have on the reader?

e how images and design features suggest ideas or feelings?

Comparing texts

On this paper you will be asked to compare two or more texts.
Bullet points in the question will help. Make sure that you cover
each one. You may be asked to write about how the texts are
similar and how they are different in any of the following ways:

e What are the writers trying to do?

e How are the texts aimed at particular readers?
e How have the writers used language?

e How is each text presented on the page?

e How are images used in each text?

e How are the texts structured
differently from each other?

e What is the tone of each text?

e What is your response
to each text and which
do you prefer? (See
Planning on page 12.)
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The following words and phrases are useful for starting or joining
sentences, when you are comparing texts:

Although...

n the first text...
compared with...
wWhile one text...

...Ln the other...
However, ...
Nevertheless,...
...the second text...
Oow the other hand, ...
n comparison, ...
Meanwhile,...

n contrast,...
...whereas...
.whtle...

Simila rly,...
EquaLLg,...

n the same way...

When you are writing about the non-fiction texts in the exam, it is
very important that you quote from them. Well-chosen quotations
show your understanding of the text and of the point that you

are making. Although you cannot quote from a picture, you can

describe it. For example:

newsspoper refers neukrall

Reference details in layout images

Whereas khe newspoaper article presents foacks,
the leaflek kries ko persuode kthe reader ko

agree wikh khe prokestors’ poink of view, and
khis s reflecked in the language of bokh. The

small, appealing antmals s highly emokive.

Quotation marks
= around any

to o acng of _-quoted words
Ehe new roadd; ch Ehe leaflet ; /
emokively as leaving Toll of destruckiol®
The choice of pickures reinforces khis conkrast.

The article s Wusktrated wikth a simple mop,
suggesking objeckiviky; the leaflet ’s imoges of
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Practising planning and writing

One of the most effective ways to revise for this part of the exam is
to get used to tackling the kinds of questions that are in the paper.
Your teacher will give you examples of these to practise with. Look
at the advice on Practising planning and writing in Chapter 1.

Newspaper article Leaflet

More fackual More opinion

Nevkral kone Ar\arﬂ Etone

More formal More informal

Neukral language EmokiLve language

More stakistics Stoatkistics selecked
ko supporkt opinions

Informakive map Emokive images

Objeckive Obviously biased

Impersonal, dull Appeals direckly ko
Ehe reader

Longer sentences Shorter senkences

and paragraphs and paragraphs

Outsourcing the planning may not have
been a good idea...
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-DE Other ways to prepare for this section

For some of the following activities, you will need some
non-fiction texts to work with. You could use articles and
reports from newspapers and magazines, information leaflets,
advertisements, school brochures for parents, Internet pages,
CD-ROM pages, campaign leaflets, holiday brochures, etc.

His preparation
had bin
excellent

O Every time you read a newspaper, magazine, leaflet or

advertisement, think about who it is aimed at, and how it has
been written with that audience in mind. Look at the language
that is being used.
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@ Collect some of these non-fiction texts. Divide them into ones
which are mainly about getting information across, and ones
which try to persuade the reader to do or think something. Then
look again at the information texts. Can you find anything in
them which is, in fact, meant to be persuasive?
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Choose a text which has an argument in it - an attempt to
persuade the reader to think or feel in the same way as the
writer. Go through it and underline what you think are the
four main points that the writer is making. You could then try
summarising the argument in your own writing, in no more
than 50 words.

Look at the same text. In one colour, underline any facts; in
another colour, underline any opinions. Can you explain which
opinions are implicit, and which are explicit? (See page 100.)

Look at the same text again. Think about how effective this
writer’s arguments are. Which part of their argument do you
think is most effective? Try to explain why in writing, using no
more than 40 words. Which part of their argument do you think
is least effective? Try to explain why in writing, using no more
than 40 words. Remember to quote words and phrases from

the text.

Take two or three texts of different kinds. Try to find just one
example of each of the things in the following list:

e bullet points

* emotive language

e fact

e effective or unusual layout

e opinion

* persuasive language

e repetition, used for effect

e arhetorical question

* aslogan

® a stereotype

e a picture intended to play on the reader’s emotions
® a clear voice coming through the text

e short sentences, used for effect

® 3 strong image.
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Look for two different texts about the same thing. For example,
they might be two different newspaper reports on the same
event, or a magazine article and a newspaper report on the
same topic. Make a list of similarities and differences between
the two texts. You could use this checklist to help you:

[J What are the writers trying to do?

[J How are the texts aimed at particular readers?

[J How have the writers used language?

[] How is each text presented on the page?

[J How are images used in each text?

[] How are the texts structured differently from each other?

[] What is the tone of each text?

[J How effective is each text?

[] What is your response to each text and which do you prefer?

Find a persuasive or
argumentative text. Try
to find three facts. Then
try to find three opinions.
Can you find an opinion
that is presented as
though it was a fact?

With the same or a
different text, go through
and highlight all the
emotive words. What is
their overall effect?

e o o o o “Read it to me one last time
beforelgo...”
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Look through a magazine, and find all the advertisements in
which images are important. Would you be able to explain
why each image has been chosen? Try to think of one word to
describe the effect of each image as precisely as possible.

Choose just one of the advertisements. Write down four words
to describe the feelings that this image gives you. Now try
writing a sentence to describe the effect of the image.

Browse some different Web sites, and make sure that you can
identify examples of the design features listed on pages 14

and 15. Can you describe the effect of each? Do they make pages
easier to read or to interact with? How do they add to the impact
of the page and how it looks?
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Writing to argue,
persuade or advise

In Section B of English Paper 1, you will have to produce a
piece of writing, which will be related to what you have been
reading and writing about in Section A of the same paper.
There will be four tasks, from which you will have to choose
one. This will involve arguing, persuading or advising, or a
mixture of these.

Arguing

means expressing a point of view as
clearly and effectively as possible. It will
usually involve presenting evidence and
a series of reasons.

Persuading

means getting your readers to agree
with a point of view or to feel
something. It might involve argument,
but it will usually also involve other
methods of trying to affect people’s
feelings about something.
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Advising

means suggesting how somebody
might do something, or how they
might solve a problem.
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You will have prepared for and practised this in class. This chapter
does not attempt to teach you how to do these kinds of writing, but
it does offer:

e advice about how to tackle the exam

e some ideas about what you should revise

* some suggestions for how you can do some more preparation on
your own.

OPINTO N
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According to our recent survey, 86% of Year 11 at Wrighton
believe that students in their final GCSE year need their own
common room.

We believe that there are many arguments for this. Most
importantly, it is agreed by teachers and students that there are
too few places for us to relax at what can be a stressful time in
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What the examiners are looking for

v Can you communicate clearly in writing?

v Can you write for a particular audience?

v Can you write for a particular purpose?

v Can you use a wide and appropriate vocabulary?
v Can you select and use information effectively?

v Can you organise ideas into sentences, paragraphs and
whole texts?

v Can you spell accurately?

v Can you punctuate accurately?

v Can you use Standard English when appropriate?
v Can you present work neatly and clearly?

v Is your handwriting clear and readable?
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Unfortunately, her vocabulary was now so wide she
couldn’t get it through the exam room door...
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» Tackling the exam paper

Reading the paper
It is very important that you read all of the questions carefully
before deciding which to answer. You need to think about the
type, or types, of writing that each question asks for, and decide
which one you can do best. For example, you may have a choice of
writing a magazine article, a letter or an advice sheet. By now, you
should know which type of writing will give you the chance to do
your best work - and this will almost certainly be the one
to choose.

In Chapter 9 (page 109), there are examples of questions, together
with advice.

Planning and writing
You will be given advice at the beginning of Section B about how to
spend the time that is allowed for the question. This will probably
suggest that you spend five minutes planning and then five minutes
checking and correcting what you have written. It is very important
that you follow this advice about time.

The examiners will be looking for evidence that you have put your
ideas into order before starting to write. Make a list of points or a
diagram of your ideas. Careful planning is essential: do not just
launch into the writing. The examiner will give marks for ideas
shown in the plan, even if you do not have time to include them in
your answer. Look at the example on page 29.

It is vital that you think very carefully about the purpose and the
audience of the piece of writing. The examiners will be looking for
evidence that you have done this.

Make sure that you write enough. Often, people lose marks on this
section by writing too little. For example, a letter less than a side
long is not enough for 45 minutes’ writing. However, more than
two sides is likely to be too much.
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Presentation
If you are writing a letter, a leaflet or a feature for a magazine, then
the way it is laid out or presented will matter. However, you
should not spend too long on this: the words are the most
important thing.

Make sure that you revise how to set out formal and
informal letters.

Checking and correcting

Remember that this is one of the sections in the exam where you
can gain or lose marks for spelling, punctuation, grammar
and presentation.

Leave yourself time to check your answers at the end. Five minutes
should be enough. For example:

Look for repeated words
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» Practising planning and writing

o

Practising the kinds of questions that are in the paper is one of the
most effective ways to prepare for this part of the exam. Ask your
teacher for examples to work on. Remember to check the advice on
Practising planning and writing in Chapter 1.

For Foxhur\t'u\a AaaLnst Foxhuntma

—
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Tourist atkrackion NEl eeenplalbl LS
modern soci_eta

Employment

Arquments aaaLnst are
Jusk senkimental

L ~— /T S — 0 — A

For this section of the exam, it can be particularly useful to practise
writing just the beginnings of answers. Look at the examples on
page 25.

If you are writing an argument, then planning is especially
important as you will be assessed on the way you develop
your points.
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Below is a useful structure:

Start strongly — perhaps with a striking
fact, or a rhetorical question.

A 4

Plan a series of points, which build to
a concluding paragraph.

Always support opinions and ideas with
facts, and comment on the facts
you choose, ie:

comment/opinion
fact
comment/opinion
fact
comment/opinion
(and so on)

Keep your paragraphs and sentences

short and easy to follow. This will help
the reader to understand your point.

A 4

End with another striking fact, or a
direct appeal to the reader, or a
strong rhetorical question.

=

Apparently, “Do I look stupid?” had
been a rhetorical question. ..



Assertion

Emotive language, to arouse

the reader’s feelings

Facts or evidence, to
support an argument

Giving reasons

Commentary, to explain
how the facts support
your point of view

Statistics

Clearly-stated opinions

Repetition of words or
phrases, to emphasise
ideas and points

Rhetorical questions

A strong voice

Appealing to the
reader directly

Calder High School

Argumentative and persuasive writing:
Useful techniques

It Ls obvious that...

... terrible... charming... cruel...
beautiful... a‘ppaLLiwg...
abawnodoned... Lost... Little...

It is quite legal to...
For example...

if... then...
tt is clear from... that...

Facts such as this show...

I 2004, 12,000 animals were

used tn...

1 believe that this Ls completely
wrong, and...

These animals suffer, these
animals are put through torment,
and these animals die, so that
our eyes won't sting if we

get shampoo in them.

s this the behaviour we expect
of a civilised society?

This must end.

You may think that...
You too caw...
Next time you...
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Argumentative and persuasive writing:
Useful words and phrases
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Listing points Flrst ty)...
seoodea,... ete.
Giving examples For example,...
...such as...
... as shown bg...
Reasoning logically if... thew...

Adding examples

or points

Developing points

Emphasising a point

Arguing against
another point of view

Making something
seem obvious

Concluding

it is clear from... that...

... also...

n the same way...
As with...

what’s more, ...
Furthermore, ...

... because/as...
00wsequ6th5,...
Therefore...
SLnce...

n fact...

w particular,...
Significantly,...
Specifica Uy, ...

... especially...
Above all, ...

However...
Although...
Nevertheless...
Despite this...

Oow the other hand...
wWhereas...

Clea rLH ..

... of course...
Na’cumLLg...
Obviousl,g ..
Surel,g ..
certaiwu{j...

ow the whole...
FiwaLLg...
n concluston...



Calder High School

Presenting two sides of a discussion:
Useful phrases

Oow the one hand... Ow the other...

it cowld be satd that... However it could also be
said that...

Owe point of view is that... Alternatively...

There is some evidence that... Bqually there is

some evidence that...

Sowe people feel strongly that... Despite this...
Whereas many people feel... ... others feel...
it could be argued... Nevertheless...

Even without language she could be pretty persuasive. ..
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Writing to advise: Useful words and phrases

Getting started You will need...
Before You start...
First of all...

Advice You should...
You could...
(n order to...
So that...
You might...
You will probably...
Perhaps you could...
if... thew...

Making time clear Flrst ty)...
seoowdl,g..., ete
Having,...
Meanwhtile...
whewnever...
whew you have...
eventua LLg ..
FlwaLLg...
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Emphasising particular ideas (t Ls Lmportant to...
It Ls essential that...
...more Lmportant...
..especially...
Above all...
Remenmber...

Pon't forget...
Of course...
Tuke care that...
Make sure that...
ALwags...
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l Other ways to prepare for this section

Preparation that you do for Section A of this paper (thinking about
how writers write for particular purposes and audiences) is also
important preparation for this section.

) She probably wouldn’t
need it but she had
everything else...

Writing an argument

To practise putting together an argument, make a list of points
@ (in any order) that you would use if you were doing one of the
following tasks:

Either

e Write a letter to the headteacher of your school, arguing that
Year 11 should have their own common room.

Or

e Write a speech to deliver to the rest of Year 11, arguing that
they should each donate ten pounds towards buying furniture
for the new Year 11 common room.

Now think about the order in which you put these points. Your
first and last points will be particularly important. Also, you
need to think carefully about the evidence that you will use to
support your argument.




m
=
>
Q
<
&z
o]
m
Q
<
=)
(%]
2
i
o
m\
=)
Y)
[
<
o)
=
O
2
t
=
3
m

Calder High School

»
\%

Go through the list on page 32 and pick out one word from
each group that would make an argument sound more formal.
For example, if you were writing for your headteacher, or
trying to sound knowledgeable to the public, you might write
“furthermore...”, rather than “what’s more...”. (See Register in
Chapter 8, page 104.)

Now try writing your argument in no more than 200 words.
(This is less than you should write in the exam.) As you write,
use the words in the list to help you structure your argument,
and to help you make it sound convincing.

Writing persuasively

\)
D

To practise writing persuasively, try one of the following, in no
more than 200 words. (This is less than you should write in
the exam.)

Either

e Write a leaflet to distribute to the public, putting forward
your point of view about a controversial topic, such as drugs,
euthanasia, hunting, boxing or gun control.

Or

e Imagine that an area of park or countryside near your home
is going to be destroyed to build a new road. Write a letter to
a newspaper, either trying to persuade readers that this is a
good idea, or trying to persuade them that it is a bad idea.

Before you start, though, look at the list of techniques on
page 31. Think carefully about how you could use them in your
own writing.

When you have finished, look back at what you have written
and see how many of the techniques you have used. How
effective are they? How well have you fitted your writing to
your audience?

It is worth having this list of techniques in your mind as a sort
of checklist for the exam.
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Writing to advise

R Try one of the following tasks, writing no more than 200 words.
@ (This is less than you should write in the exam.)

Either

* Your school magazine has a regular feature about people’s
hobbies and interests, aimed at beginners who want to
know more. Write an introduction to one of your hobbies or
interests, advising a beginner about the best ways in which to
get started.

Or

e Write an advice sheet for Year 10 students who are about to
start studying English GCSE. This should include advice on
the best ways for students to:
- manage their time
- organise their written work
- make the best of coursework
- prepare for exams.

Before you start, think carefully about how you can lay the
advice out to make it as clear as possible.

As you write, use the list of words on page 34 to help you.

When you have
finished, look back
over your advice.
Could it have been
clearer? How?

Remember that the task
you choose in the exam
may involve arguing,
persuading and
advising all at once.

He felt he needed better advice
to complete the task




Calder High School

Writing to inform,
explain or describe

In Section B of English Paper 2, you will have to produce a
piece of writing. There will be a choice of four tasks,

from which you will have to choose one. This will involve
informing, explaining or describing, or a mixture of these.

Informing

means putting information
across as clearly and
understandably

as possible.

“...she WHAT?!”

Explaining

means helping your readers to
understand an idea or a point
of view.
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Describing

means putting across what
something is like in an
imaginative way.

After four hours she was confirmed as
the world’s worst charades player...
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You will already have practised these kinds of writing in class. This

chapter does not attempt to teach you how to do these kinds of

writing, but it does offer:

e advice about how to tackle the exam

e some ideas as to what you should revise

e some suggestions for how you can do more preparation on
your own.
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l ©3) I What the examiners are looking for

v Can you communicate clearly in writing?

v Can you write for a particular audience?

v Can you write for a particular purpose?

v Can you use a wide and appropriate vocabulary?

v Can you select and use information effectively?

v Can you organise ideas into sentences, paragraphs and
whole texts?

v Can you spell accurately?

v Can you punctuate accurately?

v Can you use Standard English when appropriate?
v Can you present work neatly and clearly?

v Is your handwriting clear and readable?

Tackling the exam paper
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Reading the paper
It is very important that you read all of the questions carefully
before deciding which to answer. Remember that this section tests
your skills as a writer. Think about the type, or types, of writing
that each question asks for, and which ones you can do best.
Which type of writing will give you the chance to do your
best work?

In Chapter 9 (page 109), there are examples of questions, together
with advice.
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Planning and writing
At the beginning of Section B there will be advice about how
to spend the time that is allowed for the question. You should
spend five minutes planning and then five minutes checking and
correcting what you have written. It is essential that you use your
time efficiently.

The examiners will be looking for evidence that you have put

your ideas into order before starting to write. Make a list of points
or a diagram of your ideas. Remember that you will be expected

to write at least two sides in your answer. Careful planning is
essential: don’t just launch into the writing. The examiner will give
marks for ideas shown in the plan, even if you do not have time to
include them in your answer. Look at the example on page 43.

It is important that you think very carefully about the purpose of
the piece of writing and the audience.

The most important thing here is to write
something interesting, and to
write in an imaginative and
inventive way. Do not just
string facts together: be
personal - try to surprise,
entertain, unsettle,

intrigue or otherwise

interest the reader. Find an
original way of starting

your piece of writing.

WHEN I sAID,

“IT MAKES “Your BuM

Look BIG.” WHAT T
MEANT \WAS..,

Whatever you write, do
not do a rough draft
- you will not

have time.
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Make sure that you write enough. The examiners will be looking
for evidence that you can sustain a piece of writing (keep it going),
so something very short won’t do, however brilliantly it is written.
Aim to write between one and two sides.

Real or imaginary?
A question might ask you to write about yourself - about an
incident, a memory, or a place you know, for example. What
you write about could be real or made up. You may feel more
comfortable making something up, and you may be able to make
it more interesting; on the other hand, people often write very well
about real things, as they have more to say and have real feelings
and thoughts to express.

Presentation
In some pieces of writing - a letter, for example - the way it is laid
out or presented matters. However, you should not spend too long
on this: the words are the most important thing.

Checking and correcting
Remember that this is one of the sections in the exam where
you can gain or lose marks for spelling, punctuation, grammar
and presentation.
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Leave yourself time to check your answers at the end.




Calder High School

-
ﬂ@_” Practising planning and writing

One of the best ways to prepare for this part of the exam is to
have a go at the kinds of questions that are in the paper. Ask your
teacher for examples of these to practise with. Look at the advice
on Practising planning and writing in Chapter 1.

SurvaLr\a GCSE - a l\eaflet

| Make uvp quokakions from students
2 Inkroduckion: how leaflek will help

3 The work - lessons
- homewsork what ko
- prackicals expeck,
- courseuwsork wrikkben and whak
- exams oral o
expect

prackical
4 Uer\s Eime - deadlines

= independent skudy
S Stc\rE,Lr\s Ehe course

- orsomi.sati.on

- E,h'u\es you will need

For this section of the exam, it can be particularly useful to practise
writing the beginnings of texts which inform, explain or describe.
How can you make an impact straight away? How can you grab
your reader’s attention? Look at the examples on page 39.
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Useful words and phrases for starting and
joining sentences

Explaining why ... because...
.. as...
Oowsequethgj...
Therefore...
SLnce...
... SO...
AS a result...

Putting ideas into order First(ly), ...
Secondly, ... ete.
Next...
... then...
... as long as...
Meanwhile...
whewnever...
EvewtuaLLg,...
Finally, ...
... after(wards)...

Developing ideas what Ls wmore...
n addition...

Giving examples For example...
... such as...
... suggested by...
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Comparing ideas Equally...

and examples Similarly...
n the same way...
As with...
Likewtse...
Agaiw...
However ...
Although...
Nevertheless...
Despite this...
ALterwat'LveLH ...
Oow the other hawd...
wWhereas...
Compared to...

Emphasising ideas n particular...
... more lmportant...
Significantly,...
Specifically,...
.. especially...
Above all,...

Concluding tw brief...
ow the whole...
T0 sum UP...
n conclusion...
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Other ways to prepare for this section
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Choose one of the following sample questions:

Either

e Write an introduction to an unofficial school prospectus,
informing new pupils at your school about what the school is
really like.

Or
e Write about an important and memorable event in your life.
Explain what happened and why it was significant to you.

Or

e Describe a place that you can remember well from when you
were younger. For example, a house you lived in, a place you
went to on holiday or a place where you used to play when
you were small. It could be real or imaginary.

Pick one question and write down ten key words that you might
use in your answer. Decide which three words from your list

are the most important. Then decide which one word is most
important. For example:

Magnificent Imposing Impressive
O\d Height Clever Quased
Girders Achievement  Awe-inspiring

l

Height Achievement Awe—i_r\spi_r'\_r\s

l

Awe—Lr\serLr\a

This sort of quick gathering of ideas and language can be very
useful, and can give you confidence as you start to write.
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Look back at your words. Can you replace any of them with
more interesting words?

Gisders — iron —5trer\8(—_h
Clever —> ingenious
oa — enduring

Now do this for the other two questions.

Look at your three lists. Are you choosing different sorts of
words for the different sorts of task?

Look at the beginnings of some stories or novels - just the
opening paragraphs. Which one do you think is the most
effective? What has the writer done to grab your attention
or interest? Look for examples of mystery, shock, surprise,
strangeness, putting the reader in the middle of a story and
other techniques.

Now try using one of these
methods to write the opening
paragraph of a practice answer.
Does it help you to get started?

It is important to make your
opening as effective as you can.
Never start in an obvious way:
start in the middle, or with
something that will puzzle or Now he had the
shock the reader. examiner’s attention. ..

[ ] [} [} [ ) [ )
This is a good way of practising descriptive writing.

Imagine a place you know well, or an imaginary place. It could
be any sort of place - beautiful, hostile, mysterious or ordinary.
Get a picture of it in your mind and hold that picture for a

few seconds.
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Now quickly write down:

e three colours that you can see in the scene

e three shapes that you can see

e three textures that you can see (eg “spiky” or “polished”)

¢ three sounds that you can imagine in the scene

¢ three smells that you can imagine in the scene

e three feelings that you can sense in the scene (“gloom”, “joy”
or “anger”)

e three metaphors to describe parts of the scene (for example,
a tree might look like a crane, or a river might seem like a
stream of blood).

Then try to write a description of the scene, weaving these
ideas together. Experiment with mixing the different senses and
feelings together, to create unusual descriptions: “spiky blue”;
“dazzling bird-song”; “angry, orange light”. Give yourself a time
limit: it could be the full 45 minutes, or you could work for just

20 minutes, and see how much you can write.

Reread your description. How could you improve it?

Choosing the right words can help you to suit your writing to
your audience. Go through the list on page 44 and pick out five
words that would make an explanation sound more formal.

For example, if you were writing formally, you might write “In
conclusion...”, rather than “To sum up...”.

Now try writing a short, formal letter (no more than 150 words)
to a fast food restaurant. You are complaining that you found a
human ear in your meal and you would like a refund. You need
to explain what has happened and what you want to be done. In
your letter, try to include formal words from the list. Remember
to set your letter out correctly.

Note that the task you choose in the exam may involve informing,
explaining and describing all at once.




Calder High School

Revising a collection
of poems

English Paper 2, Section A
You will have to write for 45 minutes about the ‘Poems from
different cultures and traditions’ which you have studied in
the AQA Anthology. This essay counts for 15% of your total
English mark.

English Literature Paper, Section B
You will have to write for one hour about the other poems
which you have studied from the AQA Anthology - the pre-
1914 poems, and poems by either Seamus Heaney and Gillian
Clarke, or Carol Ann Duffy and Simon Armitage. This essay
counts for 40% of your total Literature mark, which
is more than all of your Literature coursework put together,
so is it worth putting considerable time into revising for it.

In the exams, you will be expected to compare poems. This
chapter will help you to do this, by revising poems together,
not on their own.
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I ©3) I What the examiners are looking for

v Do you know the poems well?

v Do you understand how the writers have used language
and form to create effects, and can you refer to
particular examples?

v Can you say what you think poems mean or are about?

v Can you compare poems? This will usually mean
comparing two, three or four poems.

v Can you make your personal response to the poems clear?
This means showing that you have thought about them,
and that you have ideas and reactions of your own; it
might mean writing about what you liked or disliked
about them, too.

v Can you show understanding of social, cultural and historical
context and literary traditions? (See page 54.)

v Can you quote and refer to details in the poems, to support
your ideas?
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@ Comparing the poems

One of the main things that the
examiners are looking for in these
sections of the exam is your ability

to compare texts. You will be writing

about two, three or four poems in

each section, and you must show that
you are aware of how they are similar

(in the way they are written and in

what they are saying) and how they

are different.

You should plan carefully for this: the bullet points in
the question may help you with this. For example:

Hal\f Caskte Presents €rom My Aunts in Pakistan
Poets’ iLdeas * a whole person difficut ko define her identity
abouk who (risundersk ood) (% .no fixed r\atLor\odLl::j”)
they are
Whot Ehey uncertain, confused, wo‘r\h‘u\a
feel abouk +  proud, defiant ko belong
who Ehey are
The mekhods «  direck challenge ko Eeer\aee memories
they use ko Ehe reader erF(:Lr\s \Lnes, reﬂect'u\e \ack
reveol kheir + trony and Sarcosm of certainty
tdeas and *  Seeming ko puk Ssymbolism (es “frebusork”)
feelings himself down vivid descripkion (es colours)
own voice (pokois, culbure represented by clobhing
occenk wrikken
phor\etho\\\g)

_\/—/\_P/\/\WMM
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The following words and phrases are useful for starting or joining
sentences, when you are comparing texts:

Although... ...ln the other...

(n the first text... However, ...
compared with... Nevertheless, ...
while one text... ...the second text...

Ow the other hawnd, ...
n comparisow,...
Meanwhile, ...

In contrast,...
...whereas...
..whtle...

Simtla rly, ...
EquuLLg,...

n the same way...

Reading the paper
Poems from different cultures and traditions
(English paper 2, Section A)
There will be a choice of two questions, each asking you to write
about a particular, named poem and to compare it with others. You
will probably have studied only one of these named poems, so that
will be the question that you answer.

If you know the poems named in both questions, then you have a
choice. Read both questions carefully, and decide which one will
allow you to write in the most interesting way.
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Pre-1914 and post-1914 poetry

(English Literature paper, Section B)

Find the questions about the poets that you have studied -
Seamus Heaney and Gillian Clarke, or Carol Ann Duffy and
Simon Armitage. There will be a choice of three questions on
each pair of poets. You will have to write about four poems: one
poem by each of the two poets, and two poems from the pre-1914
poetry bank. Read the questions carefully: which one will give
you the best opportunity to show what you know? A question
may look hard, but it may encourage you to think and write in
interesting ways.

Planning
The examiners will be looking for evidence that you have organised
your ideas before writing. Make a quick list of points or a diagram
of your ideas: don’t just start writing. Remember, though, that
in English Paper 2, Section A, you only have 45 minutes to write
about each set of poems, so your planning needs to be quick. (See
the section on Practising planning and writing, page 55.)
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Referring back to the poems
You will, of course, have to look back at the poems before and as
you write your answers - to help you to plan your answer, to find
ideas and examples to refer to, and to choose words and phrases
to quote.

The activities below will help you to practise finding things in the
poems quickly, but you will need to know your way around them
very well.

Technical terms
When you are writing about the poems, you should be able to
show your knowledge of technical terms, such as alliteration,
metaphor and so on. However, it is very important that you show
your understanding of how the writer has used these techniques to
create effects. Just spotting and listing them is not enough - in fact,
it may lose you marks.
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Checking and correcting
Leave yourself a few minutes to check your answers at the end.
For example:

You can add extra bits in the margin, or at the end.

he poem.

There are examples of
allLkerakion, and okher devic

* d Eh
m, ,e S099Y sands.” ¥The repeaked
descripkion %
wakery sound. Also, the poe
of the )
robbits.
pond ak
Ewllight . Similarly, the poem “

rhybhms of everyday speech,
tmages of dampness and de

N
%,
Beginning your revision

You can do the following for each of the collections of poems that

you are revising.

e Reread the poems that you have studied.

e Look back over all the notes that you have made or been
given when you studied the poems, and make sure that you
understand them. You need to know about the main ideas in
each poem.

e [t is essential that “v'm telling you

you know how the poems are
the poems can connected...”
be compared and

connected with
each other. This is
something that you
will have worked
on in class.
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2
é? Social, historical and cultural context

When you write about the ‘Poems from different cultures and
traditions’, be prepared to refer to the cultures which the
poems reflect.

In the other groups of poems, the examiners will still be looking for
evidence that you are aware of the time and place in which a poem
was written, and about what mattered to people then or there.

If a poem was written some time ago:

e how does it reflect the way people thought at the time, or what
they valued?

e how does it relate to the history of the time?

If a poem is from a particular country, or a particular culture, how
is this reflected in the way it is written, or in its ideas?
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You will have discussed this when you studied the poems and it is
worth reminding yourself about it now.

You will not need to write about this at length in the exam, and
not for every poem, but you should try to show that you are
aware of it, even if that only means writing a sentence or two.
The examiners will not be impressed by pages of background
information - they want you to show what you know about
the poems.
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?‘gi Quoting

When you are writing about the poems in the exam, it is important
that you quote to support the points that you make in the essay.
Well-chosen quotations show your knowledge of the poems. They
also show that you understand the points that you are making.
There are particular rules and conventions for quoting poetry. One
of the most important is that you set out the lines as they are in
the poem. For example:

Inverted commas around

/ titles of poems \ Colon
/

The opening \Lnes of Qéatro\\‘u\a BO\rr\eaoh?)
r

meedLate\B evoke khe violence“of natb

Leave a line —_—
Setin from “Wildy, wild Ehe sktorm, and the sea hLQhrur\n'ma.
the sides Steady the roar of kthe gole, wikh incessank
_ underktdne mutter‘u\a”
Leave a line —

Whikman personifies khe_skorm by @LVLT\Q itk a
¢

voice. We hear ks, Yro , ks “mubleri 8” and
iks “Shouks of /mo Coc \auahter”. /

Each word or phrase is Quoted words and phrases can
a separate quotation, so be woven into your own sentence

it has its own guotation marks

Quotations should be brief and should not dominate the essay. As
a rough guide, they should not take up any more than about 15%
of the essay. Never quote more than two or three lines.

“@Practising planning and writing

To revise for these parts of the exam it is very helpful to get used
to tackling the kinds of questions that are in the paper. Ask your

teacher for examples of these to practise with. Look at the advice
on Practising planning and writing in Chapter 1, and the example
on page 50.
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E'- Other ways to revise a collection
mﬁ of poems

You can do the following for each of the collections of poems that
you are revising.

Thinking about the poems
These activities are designed to help you to find your way around
the poems, to make connections between them, to practise
selecting quotations, and to show you that you do know a lot about
the poems as a group. Most of them can be done very quickly.
Choose two or three activities to do in depth.

O Write down the titles of the poems that you are revising. Around
- each, make some notes on what the title relates to in the poem.
What ideas does it bring to mind? What feelings does it suggest?
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Waste Boredom ‘Zearet
Lone'u\a Fruskrakion

aw Take one poem and
@
try to sum up what

it is about in five
of your own words. Jz

Then sum it up in Emptiness
just one word.

& Try this for the other poems. Look at the words together.
oY Are there any connections?

I.. HAEN'T...G0T... A..CLuef

Five words came
instantly to mind...
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Take one poem. Write down what you think is the most
important line. Why did you choose this line?

Now pick out and write down what you think is the most
important word in the line. Why did you choose it?

Take one poem, and write down six key images (word pictures).
Why did you choose these images?

Then select what you think is the most important image in the
poem. What makes it important?

Now try this for the other poems. Is it easier for particular kinds
of poem?

Pick one poem. Look at the first word. What does it tell you
about the poem? Look at the last word. How does it leave
the reader?

Then look at the first line and the last line. What is the effect
of each?

Now do this for the other poems in the collection.

Look at a group of poems by one poet. Write down the first
word of each poem. Look at these words together. Are there any
patterns which might tell you something about the group

of poems?

Pick a poem. Make a list of all the emotions that are in the
poem. These might be in the experiences of any characters, in
your own response to it, in the mind of the poet, or as suggested
in the language in some way. Then write one or two words or
phrases from the poem for each emotion.
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For example:

“hands burn”
Anaer <

“hok whike tnward kurning/anger”

2

Disgusk — “ik squaks/in khe grass and weeds

“small mean O

(3 B 2
Discomfort. < hard skones cliche/under my heels
“cans/krodden on”

Ny Do this for any other poems by the same author. What
connections are there between the lists?
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Pick a theme that occurs in more than one of the poems in the
group. It might be something like family, memory, childhood,
nature, innocence and experience, environment, religion,
community or difference.

N

Write down which poems relate to it.

Then choose and write down three or four quotations from each
poem, that you might use if you were writing about this theme.
Next to each quotation, you could write a few notes on how it
relates to the theme.

What is different about the way the writers have dealt with
this theme?

Pick three poems by the same poet. Make a list of similarities in
the way they are written - in the use of language, the structure,
the voice behind the poem, and so on. Then make a list of
themes or ideas that you can find in all three poems, and a list
of words or images that are in all three poems.

N
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You will find that there is lots to connect the poems, but you
also need to think about differences. Write down two things
about each poem that make it different from the others.

Which poem do you prefer? Why?

—

After ten minutes he had picked
plenty... but nothing he felt he
could write about. ..

Take a poem by one of the poets that you have studied for the
English Literature paper, Section B. Then choose one of the
poems that you have studied from the pre-1914 Poetry Bank,
which seems connected to it in some way. They might be about
a similar theme or subject, or be written in a similar form.

Use the list of connecting words and phrases on page 51 to
practise writing sentences which compare the two poems - how
are they similar and how are they different?

Try this with other poems by the two poets you have studied.

Choose two poems from the ‘Poems from different cultures

and traditions’, which seem to be connected in some way. Use
the list of connecting words and phrases on page 51 to practise
writing sentences which compare the two poems - how they are
similar and how they are different?
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Writing about the poems

These activities will give you practice at writing in a concise and
focused way.

Imagine that you have been asked to read out three poems at
an assembly for Year 9 pupils. The poems must be connected in
some way.

Choose three of the poems you have studied and write a brief
introduction to them (100 to 150 words), explaining what each
one is about and what the connections are between them. What
do you want your audience to listen out for particularly? What
ideas or questions do the poems raise?

Take two or three poems that can be compared in an interesting

N . .
@ way. Write between 150 and 200 words comparing the poems.

You could write about the way the writers have used language,
the ideas or themes in the poem, and your response to each one.
Remember to write about things that are similar and things that
are different.

This is a further activity for the ‘Poems from different cultures and
traditions’. You must think about the culture that is reflected in
each poem. One of the questions may be about this, but, even if
you answer the other question, you should try to refer to culture.

Take one poem. What can you tell about the culture that the
poem shows or reflects? What can you tell about the way
the poet relates to that culture? How does the poem draw on
cultural experiences or knowledge that you are unfamiliar
with? How else does the writing of the poem reflect a
‘different’ culture?
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6 Revising a novel

In Section A of the English Literature Paper, you will have
to write for 45 minutes either about a novel that you have
studied, or about the short stories in the AQA Anthology.
Remember that this one essay counts for 30% of the total
English Literature mark, which is as much as all your
Literature coursework put together, so it is worth putting
considerable time into revising for it.

This chapter is about how to revise a novel.
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This was a tricky one...reread the novel or go
out on the town?
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I ©3) IWhat the examiners are looking for

v Do you know the novel well?

v Do you understand how the writer has used language to create
effects, and can you refer to particular examples?

v Can you say what you think the novel means or is about?

v Can you show your understanding of the characters?

v Can you express your personal response to the novel? This
means showing that you have thought about it, and that you
have ideas and reactions of your own; it might mean writing
what you liked or disliked about it, too.

v Can you show some awareness of the social, cultural and
historical context in which the novel is written or set?

» Tackling the exam paper

Reading the paper
Find the two questions that relate to the novel that you have
studied. It is very important that you read both questions before
you choose one to answer. Think about what you know and don’t
dismiss a question too quickly. A question may look hard, but it
may actually encourage you to think and write in interesting ways.
If you think carefully, you may have a lot to write about it.

In Chapter 9 (page 109) there are examples of questions, with
advice on how to read them.

Planning
Quickly organise your ideas before starting to write. You could
make a list of points or a diagram of your ideas: never just begin
writing. (See the section on Practising planning and writing on
page 67.)
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1:15
FinisH
31s

He regretted now jumping
in with both feet. ..

Referring to the text
You will, of course, have to look back at the text to help you to
plan your answer, to find ideas and examples to refer to, and to
choose words and phrases to quote. You will not have time to read
pages word for word, and so you will need to be good at skimming
and scanning. The section called How to practise skimming and
scanning the text (page 64) will help you to do this.

Checking and correcting
Leave yourself time to check your answers at the end. Five minutes

should be enough. For example:

Look for missing punctuation

There are examples of
symbolism, and okher device
"erowndd. ) The repeaked refe
powser. Also, kthe chapter ab
rabbits.

novel
Lakter in Eheppoest, the

of Lmage5 of evil, [despair, a
reader ee\Lr\s Ehat] Ehis was

Check that you
have set out
quotations correctly

Make corrections neatly
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Reread the novel. It really is worth leaving time for
yourself to do this.

Remind yourself of the order of events in
the novel. It might help to write a flow
diagram, showing what happens, and which
characters are involved.
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Look back over all the notes that you have made
or been given when you studied the novel, and
make sure that you understand them. You need to
know about the characters, and about the main ideas
in the novel.

How to practise skimming and
scanning the text

This is an essential skill for this part of the exam, so that you do
not spend ages looking for quotations or examples to refer to.

Remember, this kind of reading is not about reading individual
words, one after the other. It is about looking at large pieces of text,
and quickly finding particular words or ideas in them. You should
get used to looking at a whole page at a time. Try moving your eye
quickly down the page, resting at three or four points, and looking
for key words or phrases.

Most of the revision activities suggested later in this chapter
involve this sort of searching in the text, but you could try this
as well.

«w ¢ Picka character. Skim through one chapter looking for all the
@ references to that character.
e Pick a theme. Skim through another chapter looking for the
parts which relate to this theme.
e Skim through the whole novel, picking out any events,
dialogue or descriptions that you think are important.
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P
'i x E? Social, historical and cultural context

One of the things that the examiners will be looking for is evidence
that you are aware of the time and place in which the novel was
written, and about what mattered to people then or there.

If the novel was written some time ago:

e how does it reflect the way people thought at the time, or what
they valued?

e how does it relate to the history of the time?

e how does the way it is written, or the ideas in it, reflect the
country or culture which it is from?

You will have discussed this when you studied the novel, and it is
worth reminding yourself about it now.

You should not write about this at length in the exam, but do try
to show that you are aware of it, even if that only means writing
a brief paragraph or two. The examiners will not be impressed by
pages of background information - they want you to show what
you know about the text.
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Quoting

It is essential that you quote from the text to support the points
that you make in the essay. Well-chosen quotations show your
knowledge of the text. They also show that you understand the
point that you are making.

Quotations should be brief and should not dominate the essay. As a
rough guide, they should not take up any more than about 15% of
the essay. Never quote more than two or three lines. Usually, this
will be too much. The kind of quotation that shows that you really
know the text well, is when you weave quoted words into your
own sentences. For example:

M~ —— —~— . — —— \— S\ ]
From his first appearance, Jack is associaked
wikh deakh and evil. His “kally, Ehin and bor\5”
body is skelekal - an image of deakh - and his
“floaking clook” s reminiscenk of o vampire -
a personification of evil. His red hair s
traditionally (and skereokypically) associated
wikh tmpulsiveness and o gression, and his
eyes are “ready ko kurn, Eo anger”. (The “black
cop”y wikh ks associakion wikh judges
condemning prisoners ko deakh, ktakes on a grim
sLer\LFLcar\ce as khe storg unfolds.)

— U U~~~
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o

™
(e Practising planning and writing

One of the most important ways to revise for this part of the exam
is to get used to tackling the kinds of questions that are in the
paper. Ask your teacher for examples of these to practise with.
Look at the advice on Practising planning and writing in Chapter 1.

Title underlined

\ /

4. Lord of Ehe Flies ends wikth the
deskruckion of Ehe boys’ socieky on
the island. Yek Ralph seems ko weep
for more kthan this: “Lhe end of \

innocence, the darkness of man’s
heart .”

I believe Ehat Golding, wrikin
shorkly after Ehe end of khe Second
orld War, wanked ko show Ehakt

Social, historical

Brief introductory paragraph

Reference

to the question;
also quotation
(see page 119)

Personal response and cultural context
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Other ways to revise a novel
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Jenny was up in her room trying
out some novel revision. ..

The following suggestions for revision activities are graded as easy,
less easy and hard.

—

\‘5/‘: » Easy

£ Make a list of the characters in the novel and write down a few
@ words about each. You could also make a diagram showing how
the characters relate to each other.

@ Imagine that a publisher has asked you to write a short
description for the back of a new edition of the novel. It must be
no more than 100 words long, and it must tell a reader what the
novel is about without giving away the whole story. It must also
give an idea of what kind of story it is, some information about
the people in it, and why a reader might enjoy it. Try to sum up
for the reader what important ideas they will find in the novel.
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Choose an important event in the novel. Imagine that you are
one of the characters involved, and write between 60 and 70
words about what happened. To help you to get the most from
your writing, think about these questions:

e Why was it important?
e How were you involved?
e How did you feel about what happened?

Pick one character and try to write for five minutes about
that character:

e What can you remember about them?
e What do they do in the story?
e Why are they important?

Then try this with other characters.

Choose a theme or idea that you talked about when you read
the book in class.

Write down at least three places in the novel where this idea
is important. For each place, write down which characters are
involved, and how what they say and do makes the idea clear.

Then find one key quotation from each place in the novel that
you might use if you are writing about this idea in the exam. Try
it for several ideas and give yourself just a few minutes for each.
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Less easy

N

@

Choose a main character.

On a piece of paper, do a brainstorm around the character. You
should include important scenes that they are involved in and
themes or ideas in the novel that they represent. Note at least
five quotations which you might use in an exam if you were
writing about this character. Write down how this character
changes during the novel. If you find this helpful, do it for
more characters.

Choose a theme or main idea in the novel. For example, it
might be how people use the power they have, how people
are changed by their experiences, or how they behave
under pressure.

On a piece of paper, do a brainstorm around this idea. You
should include scenes in which the idea is important, characters
who show something about this idea, and at least five
quotations which you might use in an exam if you were writing
about it.

If you find this helpful, do it for more ideas.

Choose an aspect of the writer’s technique in the novel. For
example, it might be the use of symbols, allegory, descriptions of
places and characters, or a particular narrative voice.

On a piece of paper, do a brainstorm around this technique.
You should include scenes in which this technique is clear, and
at least five quotations which you might use in an exam if you
were writing about it. Next to each quotation, explain why you
chose it to illustrate the writer’s technique.
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If you find this helpful, do it for other aspects of the
writer’s technique.

If the chapters in your novel have headings, choose four or five
of them. Make notes on how each heading relates to the themes
and events in the chapter in particular, and in the novel in
general. This will give you a useful summary of key points, and
a helpful revision aid.

If you find this helpful, do it for every chapter.

Imagine you are one of the characters in the novel. Write as
though you are reflecting on the events of the whole story.
Looking back, what do you remember most clearly? How do you
feel now about what happened? What have you learned - about
yourself, about other characters, or about the world?

This will help you to revise the significance of your chosen
character, and to explore events and ideas from an
alternative perspective.

If you find this helpful, do it for more characters.

S

Some questions were harder than others. ..
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Hard
—~p

The first three activities are similar to the “less easy” ones, but
encourage you to explore more deeply on your own.

@

N

@

Choose who you consider to be the main characters. For each
one, make notes on the following things:

e How they relate to other characters.

e What you learn about them from this.

Look for three or four key quotations or examples to refer to
in an exam. Does the character represent an idea or theme? Do
they help you to understand an idea or theme in the novel?

Write down some key moments in the novel where this becomes
clear, and then look for short quotations for each that you could
use in an exam.

Choose what you consider to be the main themes or ideas in the
novel. They might include, for example, human nature, power
relationships, racial tensions, conflict, history or the way that
circumstances change behaviour.

Make notes on each idea. How is the idea developed through
the novel? Pick out some key events which you would refer to
if you were writing about this idea, and write down at least one
short quotation from each. Are there particular characters who
represent or illuminate the idea? How?

Choose what you consider to be the most important features
of the writer’s technique in the novel. For example, the use
of symbolism, allegory, description of places and characters,
a particular narrative voice, structural devices, or the use of
particular kinds of language.
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Write about where in the novel these features of technique
are particularly significant, and consider how and why. Select
appropriate quotations to support your points.

Imagine that you are the writer of the novel that you have
studied. You have just finished writing it and you want it to be
published. Write a letter to send to publishers, persuading them
that your novel is a good investment for them.

You will need to explain:

e what kind of novel it is

e what kind of audience it is written for

e what the main themes are

e main features of the plot

¢ techniques you have used in writing the novel
e why it will appeal to the target audience.

Make sure that the letter is long enough to communicate your
main points, but brief enough to be interesting.

This is an excellent way of consolidating your knowledge of
the novel, and helps you to become used to writing about it as
a whole.

Do some research on the writer of your novel. You might be able
to find articles or books about him or her in a library or on the
Internet, which will give you new ideas or perspectives on

the novel.
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7 Revising short stories

In Section A of the English Literature Paper, you will have
to write for 45 minutes either about a novel or about the
short stories from the AQA Anthology you have studied.
Remember that this one essay counts for 35% of the total
Literature mark, which is as much as all your English
Literature coursework put together, so it is worth putting
considerable time into revising for it.

This chapter is about how to revise the short stories.
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“Enough of the TALL stories... now
where'’s your SHORT story?”
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| ©3) IWhat the examiners are looking for

v Do you know the short stories well?

v Do you understand how the writers have used language to
create effects, and can you refer to particular examples?

v Can you say what you think the stories mean or are about?

v Can you show your understanding of the characters?

v Can you express your personal response to the stories? This
means showing that you have thought about them, and that you
have ideas and reactions of your own; it might mean writing
what you liked or disliked about them, too.

v Can you show some awareness of the social, cultural and
historical context in which each story is written or set?

v Can you compare stories? This will usually mean comparing
two stories.

v Are you aware of what short stories are - their forms and
features, and how writers use them to create particular effects?
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' Comparing the stories

One of the main things that the examiners are looking for in this
section of the exam is the ability to compare the stories. You will be
writing about two or three stories, and you must show that you are
aware of how they are similar - in the way they are written and in
what they are saying - and how they are different. For example:
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Snowsdrops Growing up

How Ehe -+ loss of innocence * loss of innocence (girts rejecting

charackers chqr\ae (disiusionment — Frc\‘\_ltﬂ of Eheir childish relakionship

and what SnOw drops represents realiky wikh fakher)

Ehey leam of adulk world)

How khe + boy kepk from krokh + fokher krying ko hold on ko his

charackers are + prokected conneckion wikh khe children

treated by + fakher confused abouk how ko

grown-ups kreat his doughters

Mekhods khe + child’s viewpoink + odult’s viewpoink

wrikers use ko * childish language; simple + references ko the pask

shows charackers’ Sentences and narrative + frightening descripkions of

thoughts and + symbolism (bacon, snowdrops) giris” violence

feelings + kwisk ok end + symbolism (3qrder\‘, dirk)
L~ N

The following words and phrases are useful for starting or joining
sentences, when you are comparing texts:

Although... ...ln the other-..

n the first text... However, ...
Compared with... Nevertheless, ...
while one text... ...the second text...

ow the other hand, ...
n comparison, ...
Meanwhtile,...

ln contrast,...
...whereas...
..whtle...
sim'LLarLH,...
EquuLLg,...

n the same way...
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2r Tackling the exam paper

Reading the paper
Find the questions that relate to your short stories. It is very
important that you read all three questions before you choose
one to answer. Think about what you know and don’t dismiss a
question too quickly. A question may look hard, but it may actually
get you thinking in interesting ways. If you think carefully, you may
have a lot to write about it.

Chapter 9 (page 109) provides examples of questions, with advice.

Planning
The examiners will be looking for evidence that you have ordered
your ideas before starting to write. Make a quick list of points or
a diagram of your ideas: don’t just launch into the writing. (See
Practising planning and writing, page 82)

Referring to the text
You will, of course, have to look back at the stories before and as
you write your answers:
e to help you to plan your answer
e to find ideas and examples to refer to
¢ to choose words and phrases to quote.

You will not have time to read pages word for word, and so you
will need to be good at skimming and scanning. The section How
to practise skimming and scanning the text (page 79) will help you
to do this.
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Checking and correcting

Leave yourself time to check your answers at the end. Five minutes
should be enough. For example:

Look for missing punctuation

Check that you There are example of &l
have set out Ssymbolism, and okher device
quotations correctly crowned. Jhe repeakted refe
power. The skory s also
rabbits.

tmages of evil,|despair, a
reader feeling ak Ehis w

W
—
=
@
=
(%)
=
b=
O
L
W
O
2
7
>
Ll
=
N

Make corrections neatly

>

& Beginning your revision

Reread the stories that you have studied.

It is essential that you leave time to
do this.

Remind yourself of the order of events in
each story. It might help to write a flow
diagram, showing what happens, and the
characters involved.

Look back over all the notes that you
have made or been given when you
studied the stories, and make sure that
you understand them.

You need to know about the characters and

the main ideas in each story. To help with this, you should make
a list of the characters in each story, and write down a few words
about them. You could also make a diagram showing how the
characters in each story relate to each other.
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It is essential that you know how the stories can be compared and
connected with each other. For most of the revision activities on
pages 83 to 86 you need to choose two or three of the stories to
work with. This is something that you will have worked on

in class.

< How to practise skimming and
scanning the text

——
p—

Skimming and scanning are essential skills for this part of the
exam. Use them so that you do not spend too long looking for
quotations or examples to refer to.

Remember, this kind of reading is not about reading individual
words, one after the other. It is about looking at large pieces of text,
and quickly finding particular words or ideas in them. You need to
get used to looking at a whole page at a time. Try moving your eye
quickly down the page, resting at three or four points, and looking
for key words or phrases.

Most of the revision activities suggested in this chapter involve
this sort of searching in the text, but you could try the one below
as well.
Q Take a story. Skim through it looking for all the references to
) a particular theme or idea.
e Then practise looking for moments in each story that you can
remember and which might be useful. They might include a
piece of dialogue, a description of a place or a person, or a
significant event.
e Skim through each story, picking out any events, dialogue or
descriptions that you think are important.
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? x En) Social, historical and cultural context

It is important that you have some knowledge about the times and
places in which your stories were written, and about what mattered
to people then. You will have discussed this when you studied the
stories, and it is worth reminding yourself about it now. You might
also want to do some more finding out about it.

If the story was written some time ago:

e how does it reflect the way people thought at the time, or what
they valued?
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e how does it relate to the history of the time?
e how does the way it is written, or the ideas in it, reflect the
country or culture which it is from?

You should not write about this at length in the exam, but you
should try to show that you are aware of it, which probably means
writing only a short paragraph or two. The examiners will not be
impressed by pages of background information - they want you to
show what you know about the stories.




Calder High School

Lgnto
F@i Quoting

When you are writing about the stories in the exam, it is important
that you quote from the texts to support the points that you make
in the essay. Well-chosen quotations show your knowledge of the
texts. They also show that you understand the points that you

are making.

Quotations should be brief and should not dominate the essay. As a
rough guide, they should not take up any more than about 15% of
the essay. Never quote more than two or three lines.

Usually, this will be too much. The kind of quotation that shows
that you really know the text well is when you weave quoted words
into your own sentences. For example:

The wriker describes khe snowdrops in
language which reflecks khe boys “slow
sad disappoinktment”. The flowers are
“simple” and will nok “kurn marvellous in
fronk of hi . Jhe parks of khe

o “lLkkle”, and

Each word or phrase is a separate
quotation, and so needs its own
quotation marks
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‘
ﬂ@_” Practising planning and writing

One of the most important ways to revise for this part of the exam
is to get used to tackling the kinds of questions that are in the
paper. Ask your teacher for examples of these to work on. Look at
the advice on Practising planning and writing in Chapter 1. There
is an example plan on page 76.

A quotation is one way to
start your essay which will
engage the reader

~

“She’s growing vp - and so am I.”

The questions will
usually ask you to

compare stories
\
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\v bokh ‘Snowdrops’ and ‘Growing Up’

__ Short
adulks and children learn and change. — | . .
introduction
while one wriker presents khe ‘0 main
child’s viewpoink, the okher explores .
3 point(s)
Ehe adulk’s.
of essay
From khe opening of ‘Snowdrops’y the
childish \ar\suase conveys Ehe
innocence of Ehe boy and his view of ) )
the world/ (“ ..Ethe 5c|r\oo|keeper’5 house , It is effective to
where Efey weren’t allowed ko 80”)' Compare the
At thé stark of ‘GrOer\a Lp’, stories as you go
Rob Quick Ehinks of his davghters
as /f small qirls” - lanauase which

lecks his Lr\c\bL\Lta ko see hows

Ine:j are

erer\S .

Always quote or Write about how the
refer to details, to writers use language
support your ideas to convey ideas
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Other ways to revise the stories

The following suggestions for revision activities are graded as easy,
less easy and hard.

G f\:/*: Easy

\w Choose a main character from one of the stories. Write down
@ how this character changes during the story, or what the
character learns. Write down at least three quotations that you
could use if you were writing about the character in the exam.

Then do this for the main characters from at least two other
stories. The ways in which characters develop or learn is often
an important idea in short stories.

5 Choose an important event in one of the stories. Imagine that
@ you are one of the characters involved, and write between 60
and 70 words about what happened. To help you to get the most
from your writing, think about these questions:
e Why was it important?
e How were you involved?
e How did you feel about what happened?

If you find this useful, do the same for one or two of the
other stories.

Choose a theme or idea that can be found in more than one
story. Find one key quotation from each story, that you might
use if you are writing about this idea in the exam. This will give
you confidence that you do have things to write.

N

Try it for two or three other ideas, and give yourself just a few
minutes for each.
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@)

Imagine that you have been asked to choose two stories to be
read aloud on the radio. They should be connected in some
way. Write a short introduction (about 100 words) to be read out
before the stories, explaining to the listeners why the stories fit
together. Be careful not to give away the endings.

Less easy

@

@

@

@

Imagine you are a character in one of the stories. Write as
though you are reflecting on the events of the whole story.
Looking back, what do you remember most clearly? How do you
feel now about what happened? What have you learned - about
yourself, about other characters, or about the world?

This will help you to revise the significance of your chosen
character, and to explore events and ideas from an alternative
perspective. If you find this helpful, do it for characters from
other stories.

Look at the titles of the stories. For each one, write some notes
on how the title relates to the themes and events in the story.
This should help you to think about what is important in

the story.

Choose two stories which seem to be connected in some way.
Use the list of connecting words and phrases on page 76 to
practise writing sentences which compare the two stories - how
they are similar and how they are different.

Choose one story and think about a technique that the
writer has used. For example, it might be the use of symbols,
allegory, descriptions of places and characters, or a particular
narrative voice.
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Write down at least five quotations which you might use in
an exam if you were writing about it. Next to each quotation,
explain why you chose it to illustrate the writer’s technique.

You could try doing this for other techniques in the same story,
or for other stories.

\ Look at the ending of each story that you are revising, and think
@ about the following things:

e How did you feel when you got to the end of the story? Why?

e Was the ending what you had been led to expect, or was
it different?

e How did the writer lead up to the ending?

e What do you think the writer wanted you to think or feel at
the end?

Make some notes on these ideas. You could then choose two
stories. Write about 150 words, comparing the two endings.

(7 ~
Hard
o

«w Choose two characters, from different stories, who can be
@ compared in some way. Make notes on the following things:
e How do they relate to other characters?
e What do you learn about them from this?
e Does each character represent an idea or theme?

e Do they help you to understand an idea or theme in
the story?

Write down some key moments in the story where this becomes
clear, and then look for short quotations for each that you could
use in an exam. How does each character change or develop in
the story? What do you think connects the characters?
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@

@

Choose a theme or idea which can be found in more than one
story. For example, it might be human nature, appearance and
reality, power relationships, tensions between generations,
history or the way that circumstances change behaviour.

How is the idea developed in each story? Are there particular
characters who represent or illuminate the idea? How? What
similarities or differences are there in the way that the stories
treat the idea?

In one story, choose what you consider to be the most important
features of the writer’s technique. For example, the use of
symbolism, allegory, description of places and characters, a
particular narrative voice, structural devices, or the use of
particular kinds of language.

Note how the writer has used these techniques and why. Select
appropriate quotations to support your points.

Imagine that you are a film maker. You are asked to choose two
of the Anthology stories to film for television. The stories should
have themes, ideas or situations in common. Write a letter
explaining why the stories you have chosen would work well
together and why they would be suitable for filming.

This will help you to think about connections between stories.
Considering how the stories might be filmed is a very good way
of thinking about their structures, their moods and what is most
important in them.
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8 Words to revise 2
O

When you are writing about a text - whether it is a poem, A
a novel, a short story, a newspaper article, a leaflet or any 8
other piece of writing - there are special, technical words that -
you may need to use. Here is a checklist of some of them: O
[ Accent [] Banner
[ Adjective [] Bathos l'?'l
[J Adverb [J Broadsheet <
[] Allegory [ Bullet points n
[ Alliteration [] Button m
[J Ambiguity [J Caption
[J Anchor [J Colloquialism
[ Anthropomorphism [] Couplet
[J Archaic [] Cropping
[] Assertion [J Cross-heads
[ Assonance [] Dialect
[] Audience [] Diction

“There are all SORTS of words in
here...” he shrieked
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[] Emotive language
[] Fable

[] Fact

[] Foot

[] Frame

[] Genre

[] Headline

[] Hypertext

[] Tambic pentameter

[] Icon

[] Imagery

[] Imperative

[J Layout

[J Logo

[J Masthead

[J Metaphor

[] Metre

[] Microcosm

[] Mise-en-scéne

] Mood

] Myth

[] Narrative

[J Narrator

[] Noun

[J Octave

[J Onomatopoeia

[] Opinion (implicit
and explicit)

[] Pace

[] Parody

[] Patois

[] Personification

[J Persuasive language
[] Phonetic spelling

[J Plot

[] Point of view/viewpoint

] Pronoun
] Pun
[] Reading path

[] Received pronunciation (RP)

[] Register

[] Representation
[] Rhetorical question
[] Rhythm

[] Satire

[] Sestet

[] Sibilance

[] Simile

[] Slang

[] Sonnet

[] Standard English
[] Stanza

[] Stereotype

[ Structure

[ Syllable

[J Symbol

[] Tabloid

[ Text

[J] Theme

[] Tone

[J Trochaic tetrameter
] Verb

] Voice
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Below is a list of words or phrases that you might need to revise,
with brief reminders of what they mean.

Accent
This is the way that people from particular places
pronounce words.

It is often important to people’s sense of identity, and there

is still a lot of prejudice about accents. Look at how writers
sometimes imitate accent in the way they write words down.
What effect do you think this is meant to have? (See Phonetic
spelling and Received pronunciation.)

Adjective
An adjective is a word which describes a noun.

» o« » o«

For example, “cold”, “clever”, “happy”, “exciting”.. .

Adverb
An adverb is a word which describes how something is done,
and is usually put next to a verb.

» o« » o«

For example, “quickly”, “happily”, “predictably”, “softly”... .

Allegory
An allegory is a story which can be read on more than one
level. The characters and events in an allegory always represent
something more general than just themselves.

For example, the novel Lord of the Flies, by William Golding, can
be read just as a story about a group of boys on an island, or it
can also be seen as a description of how people come into conflict
with each other in the wider world. The animals in Animal Farm,
by George Orwell, represent particular people in the political
history of the Soviet Union. (See Fable.)

Alliteration
This is where words close to each other begin with the same
letter. You will find it used quite often in newspaper headlines,
in poetry or in song lyrics.
When you find examples of alliteration, always think about its
effects. Does it make the language more striking and easier to
remember? (“Brown’s Budget Beats Blues”) Does it emphasise the
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rhythm of the words? (“Full fathom five thy father lies”) Does it
work like onomatopoeia, imitating the sound of what

it describes? (“Sudden successive flights of bullets streak

the silence.”)

Ambiguity
If something is ambiguous, then it could mean more than
one thing, such as the newspaper headline “Giant Waves
Down Tunnel”.
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It might be possible to interpret a line or a word in a poem in
more than one way. Sometimes this is deliberate. For example,
“generous laughter” could mean that the laughter is kind and
giving, or that it there is lots of it. Sexual double-entendre is an
example of deliberate ambiguity. For example, in The Duchess
of Malfi, by John Webster, an intruder in the Duchess’s bed
chamber is described as having “a pistol in his great cod-piece”.

Anchor
The way we read a text can be anchored, or tied down. For
example, a caption might ‘tell’ the reader to read a photograph
in a newspaper in a particular way.

A picture of students sitting in rows, taking an exam, will be
read very differently with the caption “Captive candidates” than
with the caption “Lined up for success”. (See Caption.)

Anthropomorphism
This is when animals or objects are given human qualities or
abilities, such as when animals in cartoons or children’s stories
talk, wear clothes and behave like people.

In Animal Farm, all of the animals are given human
characteristics. They are able to speak, reason and organise
themselves as humans do. Think about why writers use this
device. What does it allow them to do? Look for examples of
anthropomorphism in everyday life, in the way that people talk
about animals, cars, belongings and so on.

(See Personification.)
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Archaic

If language is archaic, then it is old-fashioned or not in use any
more. For example, the word “perambulator” has been replaced
by “pram”.
Sometimes, modern writers use archaic language to create a
particular association or feeling. How is the effect of the word
“wireless” different from “radio”? To a modern reader, the
language of older texts will often seem archaic:

“Thou tricksy Puck!

With antic toys so funnily bestuck”

Assertion

This is a statement which is not backed up with facts
or information.

For example, the statement “GCSE exams are obviously becoming
easier” is an example of assertion. It is stated as though it must
be true, and does not allow the reader to disagree. Look for
examples in persuasive texts, and think about why they are there.
(See Opinion.)

Assonance
Assonance is where words close to each other contain the same
vowel sounds: “With dying light the silent fall of night”.

Does it make the language easier to remember? Does it help to
create a mood or feeling through the repeated sounds? Does it
work like Onomatopoeia, imitating the sound of what

it describes?

Audience
The audience are the people who read a text or listen to what
is being said. The people who buy a particular newspaper,
for example.

When you are talking or writing about a text, think about the
audience that it is intended for: Who are they? How is the form
and language suitable for this audience? What does the writer
assume about the audience? What does the text demand from
the audience?
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When you are writing or speaking, you have to keep your
audience in mind. Is the language and form that you have
chosen appropriate? How do you want your audience to think,
feel or react?

Banner
On a Web page, a banner is an advertisement which links to
another Web page. It is often in the shape of a long rectangle
across the top or bottom of the page.
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Bathos
When a writer appears to be building up to something, then
deliberately ends in an anticlimax, he/she is using bathos.
This is almost always comic:

“Punark the Sorcerer was held in awe throughout the dark lands
for his terrible powers of destruction, his unrivalled mastery of
the ways of magic, his ferocious hatred for humankind, and his
excellent recipe for lasagne.”

Broadsheet
Broadsheet newspapers, such as The Times and The
Independent, usually present the news in detail, and have
sections which comment on and analyse news events.
(See Tabloid.)

Bullet points
e These are bulleted points.

e They are used to make ideas clearer on the page, by
separating them out, with a dot at the start of each one.

e Look at how they are used in informative and persuasive
texts, where the ideas have to be as clear as possible.

Button
On an electronic document (such as a page on a Web site or
CD-ROM), a button is a graphic which can be clicked on with the
mouse, to make something happen or to link to another page.
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Caption
A caption is a short piece of text which goes with a picture.
It guides the way we read the image.

For example, in a newspaper, most photographs have a caption
underneath them. Think about how the caption is meant to affect
your reading of the image. (See Anchor.)

Colloquialism
A colloquial expression is one that people use in everyday
speech, but not in more formal writing.

For example, “bloke” is a colloquial word for “man”, and “getting
stuck in” is a colloquial phrase for “starting”. Look at how writers
use colloquialisms to create an informal mood, or to give a

natural voice to a poem, for example. (See Register and Slang.)

Couplet
This is a pair of rhyming lines in a poem, such as the last two
lines of Shakespeare’s 18th Sonnet:

“So long as men can breathe or eyes can see,
So long lives this, and this gives life to thee.”

Think about the particular effect of rhyming couplets, especially
at the ends of poems or stanzas.

Cropping
If parts of a picture are cut off at the edges, this is called
cropping. In media texts, look at the edges of images.

Cross-heads
In a newspaper, magazine, or leaflet, cross-heads are words or
phrases extracted from the text and placed between paragraphs.
They are most common in tabloid newspapers.

Look at how cross-heads are chosen to keep the reader’s interest,
or to guide the way the story is meant to be read. (See Anchor.)

Dialect
People from different places or cultures often have
different versions of the same language - with some
different words, different expressions and different ways of
constructing sentences.
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For example, in Yorkshire dialect, “frame thissen” means “get
yourself organised”. In Scotland, you might hear the sentence
“That door is needing locked”, which shows different sentence
structure from Standard English.

Oral poetry (poetry which is passed on by word of mouth) will
often be in dialect. For example, the ballad ‘The Tia Corbies’
is in Scots dialect, reflecting the speech of the place where

it originated as shown below:
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“As I was walking all alane
I heard twa corbies making a mane”

You should look for examples of how writers have used dialect
forms and think about why they have done this.

(This is not the same as Accent. See Standard English and
Phonetic spelling.)

Diction
In a text, diction refers to the kind of words a writer has chosen.
It can be useful to think about this if you are talking or writing
about a text. You might write about how a writer has chosen a
lot of colloquial words, or technical words, or words relating to
nature, for example. If you wanted to say that there was a lot
of old-fashioned language in a text, you might refer to the
“archaic diction’.

Emotive language
This is language which is used to make a reader or listener feel
a particular emotion.

Always think about the effects of emotive language. What
emotions does the writer want to make the reader feel, and

why? It is used a lot in persuasive texts, such as advertisements,
but also look for it in places where you might not expect it: in
newspaper reports, for example. How does the headline “Jail This
Beast Now” above a report of a murder trial suggest the reader
should feel? (See Persuasive language.)
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Fable
A fable is a story with a moral message.

Traditionally, fables have often been stories about animals,
written or told to teach children about how to behave towards
others, such as Aesop’s Fables. The novel Animal Farm is a
complicated fable written for adults, with a warning about the
dangers of power. (See Allegory.)

Fact
A fact is something that can be proved to be true.

Foot
See Metre.

Frame
On an electronic document (such as a page on a Web site or
CD-ROM), a frame is like a page within the page - a box in
which text or pictures can appear and be changed.

Genre
A genre is a “type” or “kind” of text. (In French, “genre”
means “type”.)

For example, in stories and films there are genres such as science
fiction, horror, war, romance, comedy, and so on. Newspaper
reports, magazine articles, leaflets and advertisements are all
examples of non-literary genres.

It is important to think about what texts in a particular genre
have in common. The features that they share are called the
conventions of the genre. These conventions might include
particular types of language, layout, or content. In a story or
film, they might include typical settings, characters, events,
themes, or ways that a story can develop.

Headline
This is the heading for a newspaper article.

Think about what effects it is meant to have on the reader.
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"J", Hypertext

u>.| On an electronic document (such as a page on a Web site or
o~ CD-ROM), hypertext is a word or phrase which, when clicked
(@) with the mouse pointer, links to another part of the document,
: or to another Web site.

a]

c“-‘) lambic pentameter

B See Metre.

e Icon

An icon is a kind of symbol. A graphic icon is a small picture.

You will find examples in leaflets, on computer screens and Web
pages, in magazines and other texts. They make it easy for a
reader to find their way quickly around a text.

Imagery
Writers or speakers often create “pictures” which help the reader
or listener to imagine something clearly.

For example, “as flat as a millpond” is an image to describe
unusually calm waters. Metaphor, personification and simile
are types of imagery. Which of these does Wilfred Owen use in
the following line from ‘Exposure’:

“the merciless iced east winds that knive us...”
(See Metaphor, Personification and Simile.)

Imperative
An imperative verb is one which tells the reader or listener to
do something, like an instruction.

“Buy now!”, “Stay there!” and “Think about it!” are examples of
imperatives. Look for how these are used in persuasive texts.

Layout
This is the way that words, pictures, graphics, paragraphs, lines
of text, headings, subheadings and symbols are arranged on
the page.
This can affect the way something is read, and the effect it
has. Look at this especially when you are writing about
and comparing leaflets, articles or other informative and
persuasive texts.
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Logo
This is a design which symbolises an organisation or company.
You may find logos on advertisements or leaflets.

“Actually it says ‘logo’...”

Masthead
On the front page of a newspaper, the masthead is the name of
the paper, printed at the top of the page. Think about how the
design of the masthead (font, colour, size) tells the reader about
the newspaper and its approach to the news.

Metaphor
This is when something is described
by saying it is something else.
When you are talking or writing
about a metaphor, always think about
its effect. For example, “A monster
chewing at the beach” is a way of
describing the frightening power and
animal-like energy of the sea. Think
about the effect you can create with
metaphors in your own writing, too.
Look for examples of metaphors in
everyday speech. Remember that a
metaphor is different from a simile,
because it says that something actually is something else, not
that it is like something else. An extended metaphor is where
one metaphor leads on to others. For example, in the opening
of Hard Times, by Charles Dickens, Mr Gradgrind’s forehead is
described as a “wall”. It then makes sense to describe his head as
a “warehouse” and his eyes as “cellarage”.

“What are you like...?”
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Metre
In poetry, the syllables in each line are sometimes stressed in a
regular pattern. This is called metre.

To show this pattern, it can be useful to mark where the stresses
fall, with slashes for stressed syllables, and circles for unstressed
ones, like this:
o [/ o / o / o [/ o/
“He threw the snowball hard and hit his friend,
o/ o / o / o /J o [/

He did not know, or think, how fun might end.”
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Read this out loud a couple of times and listen to how the stresses
in the lines emphasise particular words. Look for metre in poems,
and look for how the rhythm can help to create a tone — cheery,
or insistent, perhaps. Look for places where the rhythm suddenly
changes: what is the effect?

Each pair of stressed and unstressed syllables is called a foot. An
unstressed syllable followed by a stressed syllable (0 / ) is called
an iamb. A stressed syllable followed by an unstressed syllable
(/ 0) is called a trochee. Different lengths of lines have different
technical names. A line with five feet is called pentameter, one
with four feet is called tetrameter, a line with three feet is

called trimeter.

Two common types of metre, particularly in Shakespeare’s verse,
are iambic pentameter and trochaic tetrameter.
* lambic pentameter has five iambic feet in each line, like the
example above.
¢ Trochaic tetrameter has four trochaic feet in each line,
like this:

/ o / o / o/ o

“If we shadows have offended,

/ o/ o J o/ o
Think but this, and all is mended”

(See Sonnet and Syllable.)
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Microcosm
In a story, a microcosm is a miniature version of the world.

For example, you might describe a school as a microcosm of
society, with its own rules, leaders, ways of doing things and
so on. In the novel, Lord of the Flies, the island is a microcosm
for the whole world: all the events and characters on the island
represent aspects of the world as a whole.

Mise-en-scéne
In a photograph, mise-en-scene means everything included in
the image. (In French, it means ‘put in the picture’.)
Think about what has been included in a picture. How has

it been chosen to create particular effects, and what are these
effects? (See Cropping.)

Mood
This is the atmosphere or the feeling that a piece of
writing creates.

A poem might have an ominous, sinister mood, or it might have
a restless, yearning mood, for example. Look at how writers use
language to create particular moods.

Myth
This is a story originally told to explain something, or to
represent important truths.

For example, the story of the Garden of Eden can be read as the
story of how all people are tempted into sin, and lose innocence.

Narrative
Narrative is the way a story is told in any text.
(See Narrator and Structure.)

Narrator
The narrator is the person telling a story.

A first person narrative is where the narrator describes their
own experience: “I walked into the room...”. The narrator is
then a part of the story, and might tell the reader what he or
she is thinking and feeling. A third person narrative is where
the narrator describes what other people do. “She walked into
the room...”. The narrator can be outside the story, and can be
distanced from what is happening.
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Onomatopoeia
An onomatopoeic
word is one which
sounds like what
it describes.

= Noun

S A noun is a word which names something.

w

(= This might be a person, place, object, feeling or idea. For

8 example, “Paula”, “London”, “pen”, “happiness”, “education’...
8 Octave

8 See Sonnet.

(oo}

“Crash”, “whisper”,
“rustle”, “squelch”,
“bleat” and “snip”
are examples of
onomatopoeic words. ...what with all the distractions of
the exam room he had forgotten what

‘onomatopoeia’ meant...

These are used by
writers to create
atmosphere, or to
make an experience
seem real. Think about how you can use onomatopoeia in your
own writing, too. And know how to spell it.

Opinion (implicit and explicit)
An opinion is something that one person believes, but which
somebody else might not believe.

Explicit opinion is where somebody states their own view directly.
For example, “I think young people are rude” is an explicit
opinion. Implicit opinion is where the view is not stated directly,
but it comes across anyway. For example, in “The young person
was typically rude,” the speaker’s opinion of young people is
implied by the word “typically’. Look for these in persuasive texts,
and make sure that you can tell the difference between facts

and opinions. (See Fact.)
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Pace
A piece of writing can seem to move quickly or slowly as it is
read. This is known as its pace.

Look at how the pace of each of these two sentences is created
by long or short sentences and words, repetition, punctuation,
mood, alliteration and long or short vowel sounds.

“Stretching lazily in the sunshine, listening to the soft, slow
sounds of summer lingering on the heavy air, she drifted
languidly into sleep.”

“Now. I have to move now. Quick! Quick! He’s almost caught me!
Running, almost tripping on the broken ground. Sharp stones
under foot. Can’t breathe, can’t see! Where can I hide?”

Parody
If you parody a text, you make fun of it by imitating it and
exaggerating its features.

Patois
A patois is a spoken dialect of English which is very different
from spoken Standard English.

When it is written down (for example in a poem or a story) this
is usually to create the effect of people speaking in their own
voice. John Agard’s poem ‘Half Caste’ is written in the patois of
Guyana, where he was born.

Personification

This is where something
inanimate (not alive) is
written or spoken about as
though it were alive.

For example, in Wilfred
Owen’s poem ‘Exposure’,
the weather is treated as a
living enemy: “Dawn masses
in the east her melancholy
army.” Sometimes an idea
or a quality is turned into

a character. ”Okay. .. Stop WVitihg"
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For example, you might decide that a character in a story is a
“personification of goodness”, or a “personification of bravery’.
In pictures, Death is traditionally personified as a hooded

figure with a scythe. In Animal Farm, each animal represents a
particular aspect of human nature — greed, cunning, unthinking
loyalty and so on.

Persuasive language
This is language that is meant to make people agree with a
particular idea, or to make them feel something.

L
=
>
L
=
@)
=
W
(@]
o
@)
3
(o0}

Emotive language is an example. You will find it especially
in advertisements, newspaper articles and leaflets.
(See Emotive language.)

Phonetic spelling
This is a way of writing words to show how they are being
spoken in a particular accent.

For example, in a novel, the characters’ speech might be written
phonetically, as in this extract from The Mayor of Casterbridge,
by Thomas Hardy:

“But no - it cannet be! It cannet! I want to see the warrld!”

In a poem, a writer might use phonetic spelling to “write” in their
own accent. You need to consider why they have done this. (See
Accent and Dialect.)

Plot
In a story or a novel, this is the order of events — what happens,
and when.

Point of view/viewpoint
In a story, we will usually be aware of one character’s thoughts
and feelings more than others’. This is the viewpoint.

This may be the person telling the story, or it may be another
character if the narrator tells us what they see, hear, feel and
think. The viewpoint may change during the story. It is worth
thinking about viewpoint in poems as well as stories. From
whose point of view are we seeing what happens? Whose mind
do we get inside?

102




Calder High School

Pronoun
A pronoun is a word that is used instead of a noun.
Examples are “I”’, “you”, “she”, “he”, “they”, “him”, “her”, “it”,
“them”, “his”, “their”, “her”, “its”.

Pun
A pun (or wordplay) is a word that could have more than
one meaning.
It might be used in a poem: for example, in this stanza from
‘London’ by William Blake, the word “mark” means notice as
well as a visible mark, drawing attention to both ideas.

“I wander thro’ each charter’d street

Near where the charter’d Thames does flow,

And mark in every face I meet

Marks of weakness, marks of woe.”
In newspaper headlines, puns are often used to amuse and
engage the reader. In Romeo and Juliet, Mercutio’s dying speech
is filled with puns:

“Ask for me tomorrow and you will find me a grave man.”

Reading path
When someone looks at an image, they are likely to look at
details in a particular order. This is called the reading path.

If you are writing about an image, think about how the reading
path may be significant. Does it emphasise certain details? Does
it tell a story?

Received pronunciation (RP)
“RP” is an accent that is not associated with any particular place.

It used to be known as “BBC English” or “Queen’s English”. Some
people still have a prejudice that it is superior to regional accents.

Register
Register is how formal or informal written text or spoken
communication is.

For example, letters and conversations between friends will
probably be in an informal register — chatty and full of slang.

A school report, or a meeting between a parent and a teacher, will
be in a more formal register. (See Colloquialism and Slang.)
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Representation
This is how the subject of a text is made to seem.

For example, a newspaper report may represent teenagers as
lazy and ungrateful. A magazine photograph may represent
firefighters as strong and heroic.

Think about how details in a text create this effect.

Rhetorical question
Do you really need to be told what this is?
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(It’s a question which is supposed to have an obvious answer,
and is being used to make a point. Look at how they are used
in persuasive texts, to encourage the reader to think in the same
way as the writer.)

Rhythm
See Metre.

Satire
Satire attacks powerful people or ideas, by being funny
about them.

For example, comedians often make jokes about politicians.
Many writers have attacked the powerful people or ideas of their
times by making jokes at their expense. In Hard Times, Charles
Dickens criticised nineteenth-century schools by making them
seem absurd.

Sestet
See Sonnet.

Sibilance
The repetition of “s” sounds in writing or speech to create a
hissing effect.

In these lines from the play Hamlet, Shakespeare uses sibilance
to bring out Hamlet’s disgust at his mother’s behaviour:

“O, most wicked speed, to post
With such dexterity to incestuous sheets!”
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Simile
This is when something is described by comparing it to
something else. When you are writing about a simile, always
think about its effect.

For example, “The crowd is like a swarm of wasps” describes

how the crowd looks, sounds and moves. It also gives a feeling of
danger. Think about the effect you can create with similes in your
own writing, too.

A simile is different from a metaphor, because it says that
something is like something else, not that it is something else.

Slang
Slang words are words used by a particular group, usually when
they are talking informally.

For example, “bunking off” is slang for truancy; children in
different places have lots of other words for it, too. Slang is used
in informal speech and writing, and is left out of formal speech
and writing. Look at how writers use slang to suggest mood or
to create impact. (See Colloquialism and Register.)

Sonnet
This is a particular form of poem, in which there are 14 lines, a
regular rhythm and a regular rhyme scheme. Sonnets usually
have two parts: an eight-line first section, called the octave;
and a six-line final section, called the sestet. They are usually
written in iambic pentameter.

The sonnet is a form that has been written for hundreds of years,
and which is strongly associated with love poetry. The prologue to
Romeo and Juliet is a sonnet. (See Metre.)

Standard English
This is a form of English that does not include slang or
regional dialect.

It follows a set of conventions that some people call “correct”
or “proper” English. You should avoid calling it these, as that
suggests that there is something “wrong” with dialect or slang.
Rather, Standard English is “appropriate” in formal situations.
Look for examples of where writers have not used Standard
English: why have they done this? (See Dialect, Register

and Slang.)
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Stanza
A stanza is a group of lines in a poem, usually following a
regular and repeated pattern of rhythm and line length.

Stereotype
This is an unfair view
of a group of people,
which sees them as all
the same.
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For example, an adult
stereotype of teenagers
might be that they are
rude, aggressive, noisy Amazingly, she turned out to be
and selfish. a stereotypist

A teenager’s stereotype of adults might be that they all live
boring, sad and conventional lives. You might find stereotypical
descriptions in articles and adverts — of women, of old people or
of the police, for example.

Structure
This is the way that a text is ordered or shaped.

For example, it is how a story begins, develops and ends; it is the
order of ideas in a leaflet; or it is the use of stanzas or verses in
a poem. It is always useful to think about the structure when you
are writing about a text of any sort.

Syllable
Syllables are the separate sounds that make up words. “Go” has
one syllable. “Going” has two. “Inexplicable” has five.

When writers use lots of one-syllable (monosyllabic) words,
this might help to create a hard, blunt or even angry tone, or
a direct simplicity. When they use words with several syllables
(polysyllabic), they can create a sense of sophistication,
eloquence or technical complexity — like that.
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Symbol
This is something that stands for something else.

For example, on a persuasive leaflet, a picture of a candle might
be a symbol of hope. In a piece of writing, a flying bird might be
symbol of freedom, or fire might come to symbolise aggression
and conflict. A reader might find symbolism in something, even
if the writer didn’t consciously mean it to be there.

Tabloid
Tabloid newspapers (such as The Sun and The Mirror) usually
present news in a brief and easily understood way, trying to
make it appeal to as many people as possible. (See Broadsheet.)

Text
A text is something that can be read. It could be a book, an
image, a film, a symbol, a speech, a sign, or a piece of music, or
anything else that has meaning for a reader or listener.
Sometimes, the word ‘text’ is used to refer only to words, rather
than images or diagrams. Where there is a mixture of these — on
a poster or on a Web page, for example — what is called the ‘text’
would usually be just the words.

Theme
This is an idea or topic which is important in a text.

For example, a story might be about the theme of loneliness,
growing up, human nature, or friendship. You should be aware
of what these are in any literary text, such as a poem, story, play
or novel.

Tone
Tone is like mood. Just as you can speak in an angry or sad
tone of voice, a text can have a tone.

For example, a poem might be reflective or despairing; an advert
might be lively or serious; a poster might be angry or accusing.
This tone will mainly be created by the choice of words, but lots
of other things create tone too - the length of sentences, imagery
- even the layout and appearance of the page. (See Voice.)
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Trochaic tetrameter
See Metre.

Verb
A verb is a word which describes an action, such as
“build”, “destroy”, “grow”, “think”, “say”.

Voice
This is a bit like tone. If you imagine the writer speaking
a text to you, the voice is the tone you imagine them using
- the personality behind the text. (See Tone.)
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9 Reading exam questions

In this chapter, there are examples of the types of questions
you might find in each section of the English and English
Literature exam papers. The way that the questions are asked
or set out changes from year to year, so these are only

rough guides.
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Students often drop pints by
misreading the question...??
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